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CHAPTER I 
PROBLEM, JUSTIFICATION AND SCOPE 
1. Problea 
The problem of this study is to obtain an evaluation 
of citizenship attitudes as they are developed on the 
secondary level of education, by a test designed to measure 
the effectiveness of present goals in the teaching of 
citizenship. 
2. Justification 
Need for evaluation.-- The need for some measuring 
device for the less tangible goals of the social studies is 
made evident, not only by the dearth of such materials, but 
also by the advice and publications of educators. Evalu-
ating instruments for citizenship attitudes and skills are 
limited in number. Of the tests available for the major 
objectives of the social studies the "Co-operative Tests 
for Social Studies Abilities", the "Beliefs on Social 
Issues" compiled for the Eight Year Study, Wrightstone•s 
"Scale of Civic Beliefs", and the "Watson-Glazer Test of 
11 Critical Thinking", are the most common. 
l/Wayne J. Wrightstone, Joseph Justman, and Irving Robbins, 
Eyaluation in Modern Education, .American Book Company, 
New York, 1956, p.7. 
-1-
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Educational literature reveals much evidence of the 
objectives of citizenship training, lists of citizenship 
~ attitudes, projects and methods for the teaching of 
citizenship, but little concerning evaluation. 
11 
and Krey warned in their study that: 
Kelley 
"Psychology has concerned itself but little with 
what it calls the higher thought processes and still 
less with the higher thought process in the social 
sciences. Educational measurement though it has done 
same pioneer work in this field, has yet advanced 
little beyond the pioneer stage. It is doubtful 
whether substantial progress will be made on this 
problem until the social scientist and expert in 
educational measurement combine in genuine co-
operation." 
Thus, these men were ureing a closer union between edu-
ca.tional psychology and the social scientists, for an 
improvement in the social studies testing program. 
Criticism of the testing progrf!.-- Criticism of the 
existing testing program in the social studies has been 
largely concerned with the emphasis upon measurement of 
the factual content, rather than evaluation of its larger 
goals of the development of attitudes of civic responsib-
ility and participation. 
"The real deficiency in existing test in the 
social studies is not that they are designed primarily 
to measure the intormatiomal aspects of the subjects, 
but that the measurement of other abilities more 
~ 1/Truman L. Kelley, and A.C. Krey, Tests and Measurements 
in the Social Sciences, Report of the Commission On the 
Social Studies, Part IV, Charles Scribner's Sons, New 
York, 1934, p.ll3. · 
important to the attainment of the larger objectives 
of the social studies instruction has not been 
provided for." 1/ y 
Rugg emphasized much the same thing earlier, when 
he stressed that citizenship training was an important 
aspect or the social studies that must be ascertained and 
evaluated. 
3 
It is these larger objectives and social actions which 
this study is an attempt to measure. 
"Since our actions depend to such a large 
degree upon attitudes and emotional reactions, the 
measurement of attitudes resulting from instruct-
ion in the social sciences is as greatly needed as 
tests of ability to solve problems." 3/ 
Objectives of citizenship training.-- The types of 
tests needed for the evaluation of citizenship training 
can not be ascertained until the major objectives of this 
training are delimited. MUch material has been written in 
this area concerning the qualities of the good citizen, the 
educational needs of the good citizen, and the activities 
or the good citizen. These determinants may be classified 
into three categories: (1) the character of the good citizen, 
1/Harry A. Green, Albert N. Jorgensen, J. Raymond Gerberich, 
Measurement and Evaluation in the Secondar~ School, 
Longmans, Green and Compaor, New York, 194 , p.370. 
g/Earle v. Rugg, Curriculum Studies in the §ocial Sciences 
oDd Citizenshin, Monograph, l928, Colorado Teachers College 
Education Series, Number 3, Greeley, Colorado, p.lO. 
J/Harry A. Greene, Albert N. Jorgensen, J. Raymond Gerberich, 
on. cit., p. 372. 
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(2) the political behavior of the good citizen, and (3) the 
social behavior or the good citizen. 
The behavioral aspect or citizenship is emphasized 
11 in this training because, •••• "Knowledge is not enough; 
2/ 
action must accompany it •••• "; and because, - "Civic 
competence is skillful behavior with reference to social 
phenomena. Competence is behavior. 
shown until one does something.n 
Specifically stated: 
Competence is not 
"Definitions of the effective citizen today 
often include those qualities desirable in the 
personal relationships of daily living. At all 
points there is recognition of the importance of 
action if a democratic citizen is to be effective." 3/ 
Character of the good citizen.-- The character of 
the good citizen is displayed in the attitudes which he 
holds or should hold toward his democracy and democratic 
way or life. That is, his political and social behavior 
reflect his attitudes toward citizenship and its· respon-
sibilities. A generalization of the intended good citizen 
l/iilliam F. Russell, "Better Education for Citizenship", 
Ph! Delta Kappan, (December, 1951), Vol. 33., p.l63. 
~Rylan w. Cracy (Editor), National Council for the Social 
Studies, Edu~!tion tor Democratic Citizenship, Twenty-Second 
Yearbook, 19 , Part II, National Council for the Social 
Studies of the National Education Association, Washington 
6, D. C., p.l85. 
J/Ryland w. Cracy (Editor), Op. cit., p.4. 
is suggested by Brockman: 
"Being a good citizen of course, means much more 
than just voting. The good citizen and the poor 
citizen both vote, and they may both vote aiike. But 
the good one will have qualities of character and 
interests that the poor one will lack: neighborliness, 
honesty, cooperativeness, respect for the law, respect 
for the rights of others! interest in good government, 
and willingness to contr bute his own efforts to the 
needs of his cemmunity and his country." 
Characteristics of the good citizen.-- There are other 
specific qualities and attitudes of the good citizen that 
are recommended. 
1. 
2. 
3. 
4. 
'· 6. 
"The good citizen in a democracy: 
is within his own li~tations a mature person; 
recognizes the uniqueness of each and all persons; 
knows the fundamentals tenets of democracy and 
how they differ from those of authoritarianism; 
has a philosophy of life consistent with the 
values of democracy; 
recognizes his ciTic and political rights and 
assumes his civic and political obligations; 
obeys the laws of his community, state and 
nation, acting legally to get them changed if 
he does not agree with them." Y 
A report of a survey by the National Council For the 
Social Studies for a description of the good citizen for 
the armed forces indicates these qualities of the ideals 
and attitudes of the "good democratic citizen: 
!/James Brockman, "How May We Use The Program of Studies 
To Develop Good Citizenship?" National Association of 
SecondarY School Principles Bulletin, (April, 1955), 
Vol. 39, p. 70. 
g/Curriculum Committee on Democratic Values and Morale, 
The Task of Citizenship Education, Bulletin, 1951, 
Connecticut State Department of Education, Hartford, 
Connecticut, p. 23. 
1. 
2. 
3. 
4. 
6. 
8. 
9. 
10. 
11. 
12. 
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•••• Believes in equality of opportunity for all 
people. 
Values, respects, and defends basic human rights 
and privileges granted by the U. s. Constitution. 
Respects and upholds the law and its agencies. 
Understands and accepts the following democratic 
principles as guides in evaluating his own be-
havior and the policies and practices of other 
persons and groups, and judges his own behavior 
and the behavior of others by them: that each 
individual possesses dignity and worth as a 
person; that governments exist by the consent 
of the governed. 
Understands that in the long run people will 
govern themselves better than any self-appointed 
group would govern them. 
Puts the general welfare above his own whenever 
a choice between them is necessary. 
Feels that he has inherited an unfinished ex-
periment in self-government which it is his duty 
and privilege to carry on. •••• 
Accepts the basic idea that in a democracy the 
majority has the right to make decisions under 
the Constitution. •••• 
Realizes the necessary connection of education 
with democracy. •••• 
Is deeply aware of the interdependence of people 
and realizes that a good life can be attained 
only by the organized cooperation of millions of 
people all over the world. 
Understands cultures and ways of life other than 
his own. 
Cultivates qualities of character and personality 
that have a high value in his culture." !I 
Need for political training.-- The political behavior 
theorists for citizenship training present strong arguments 
for the emphasis upon this type of education. They urge 
the preservation of democracy by intelligent citizenship 
activity as their goal. 
yncharacteristics of the Good Democratic Citizen", Social 
lducation, (November, 19,0), Vol. 14, pp. 310-313. 
? 
" •••• Nations have fallen, not because or failure 
to serve in armies or to pay taxes, but because of 
sympathy with absurd economic doctrines, bread and 
circuses, overreliance on help from rulers, and 
looking to central authorities .for all guidance 
and support. In a sense, the good citizen is the 
one who turns to goverlDlent only after he has done 
everything possible ro:r: him.selt ••• •" Y 
The proponents of the Citizenship Education Project 
sponsored by Columbia University state similar reasons .for y 
the political development of the citizen. 
"Democracies have failed when people have 
ceased to exercise control over policy formation. 
Therefore the heart of citizenship may be viewed 
as the degree and quality of influence exercised 
by the people over their leaders and over policy 
formation. This then has been the area or citizen-
ship in which CEP has concentrated its efforts • 
•••• If citizens in large numbers continue 
to abdicate their responsibilities in our democratic 
society either because of apathy or lack of under-
standing! or lack of know how, then our democratic 
system w 11 break down at its most vital point, 
namely the participation of the people in decision 
making." 
Political characteristics of the good citiz~s--- The 
good democratic citizen upholds the ideals of democracy, 
accepts his responsibilities tor the preservation of 
democracy, participates in the democracy and extends these 
principles and responsibilities into world citizenship 
behavior. In his political behavior this good citizen 
1/William F. Russell, op. cit., p.l63. 
Y'Willis Griffen and Felix Allen, "Citizenship Education 
Project", Phi Delta K&ppan, (December, 1951), Vol. 33, 
p.l65. 
manifests the following activities: 
1. 
2. 
3. 
"Exercises his right to vote. 
Accepts civic responsibilities. 
Assumes a personal responsibility to contribute 
toward a well informed climate of opinion on 
8 
current social, economic, and political problems 
or issues. 
4. 
6. 
Respects property rights, meets his obligations 
in contracts, and obeys regulations governing 
the use of property. 
Assumes a personal responsibility for the wise 
use of natural resources. 
Knows about critically evaluates and supports 
promising efforts to prevent war, but stands 
ready to defend his country against tyranny 
and aggression. 
Recognizes taxes as payment for community services 
and pays them promptly. !I 
These characteristics represent the basie objectives 
of citizenship training. These are the attitudes, ideals, 
and skills which it expects to inculcate in the future 
citizens of democracy if it is to assure the preservation 
of democracy. 
Social characteristics of the good citizen.-- In 
addition to his general ideals and attitudes of democracy 
and his qualities of political behavior, the citizen must 
be trained for social responsibilities and interaction. 
nsocial skills pertain to facility in personal 
and human relations aimed toward responsible and 
effective citizenship in a democracy. They include 
facility in social leadership and in committee 
II"Characteristics of the Good Democratic Citizen", Social 
Edtication, (November, 1950), Vol. 14, pp. 310-313. 
9 
membership as well as the ability to participate in 
group discussions conducted informally, according to 
parliamentary procedure, or according to such patterns 
as a panel or symposium." !I 
Civic competence is not confined to political behavior 
alone; it implies a need for skillful social interaction 
as well. "The skills of civic competence may be described 
as those skills which lead to improved social relationships y 
for individuals and groups." 
The socially competent citizen has been described by 
31 QUillen as one who: 
"1. Understands the changing world in which he lives. 
2. Bas values.and ideals- conceptions of what 
ought to be - which give meaningful direction 
to his behavior. 
3. Has the individual competence to participate 
in the world as it is in such ways as to more 
fully realize the values and ideals in which 
he believes." 
The social habits which the socially competent citizen 
exhibits are: (1) "Participation in civic and social activi-
ties, and {2) observation of the accepted Social conven-
!1 
tions.n In addition he "Knows techniques of social 
1/Helen McCraken Carpenter {Editor), National Council For 
the Social Studies, Skills in Social Studies, Twenty-Fourth 
Yearbook, 1953, Part I, National Council for the Social 
Studies of the National Education Association, Washington, 
6, D.c., p.l2. 
£/Helen McCraken Carpenter (Editor), op. cit., p.26. 
J/I. J. Quillen1 "What Are Basic Learnings in Social Education?", Educational Leadership, (January, 1955), Vol. 12, p.206. 
!/Edgar E. Earl, "Kansas Study of Education for Citizenship", 
Phi Delta Kappan, {December, 1951), Vol. 33, p.l77. 
10 
action and can cooperate with others in achieving such 
11 
action." Lastly he "is a responsible family member and 
assumes his full responsibility for maintaining the civic 
standards of his neighborhood and community." ?/ 
Economic attitudes of the good citizen.-~ Economic 
competence is essential to the development of the good 
citizen just as is the social and political competence. 
"The good democratic citizen: (1) Knows in 
general how other economic systems operate, including 
their political and social consequences. (2) Supports 
fair business practices and fair relations between 
employers and employees. (3) Accepts responsibility 
for the maintenance and improvement of a competitive 
economic system assisted and regulated when necessary 
by governmental action." J/ 
Knowledge of the good citizen.-- The knowledge the 
good citizen is to attain is not factual knowledge alone, 
but a knowledge of the principles of democracy that will 
evolve into realistic democratic behavior in the political, 
social, and economic relations of life. 
"The education that will produce good citizen-
ship is not too difficult to define. It would 
provide the means of acquiring (1) the kinds or 
knowledge and information necessary for social maturity, (2) the skills and habits associated with political 
action, and (3) the standards or values which provide 
the basis on which good citizens make choices among 
ends and means." Y 
ll"Characteristics of the Good Democratic Citizen", 
Social Education, (November, 1950), Vol. 14, pp.310-313. 
g/Ibid., pp.310-313. 
J/Ibid., pp310-313. 
!/James E. Russell, "Buildins Good Citizenship'', Teachers' 
College Record, (March, 1954), Vol. 55, p.316. 
3. Scope 
Sixty pupils in the eleventh and twelfth grades of 
Lunenburg High School and forty-one pupils or the same 
grades or Ashby High School are included in the scope or 
this study. 
11 
CHAPTER II 
SURVEY OF RELATED LITERATURE 
1. Attitudes 
The purpose of this study is to obtain an objective 
evaluation of social and political attitudes held by a 
representative population of secondary school students 
ranging tram the tenth through the twelfth grades. Be tore 
such an evaluation takes place, it is essential to analyze 
this application of the psychological concept of attitude, 
and its transference to social and political opinion and 
behavior. 
Definitions of attitudes.-- Attitudes have received 
various degrees of interpretation by psychologists ranging 
from emphasis upon generalized to specific attitudes, 
public to private attitudes, or mind sets to permanent 
bias. But, "by custom however, the concept has become 
restricted to mean §OCial attitude§ - long-lasting predis-
positions to perceive social situations in a certain manner y 
and to act accordingly." 
l/Ross Stagner, ".Attitudes", The Encyclopedia of Hueatiopal 
Researcft, rev. ed., Jacmillan Company, New York, 1 52, 
pp. 77- 4. 
-12-
says: 
13 
Anastasi holds much the same definition, when she 
" •••• In more objective terms the concept ot 
attitude may be said to connote response 
consistent with regard to certain categories ot 
stimuli. In actual practice, the term •attitude' 
has been most frequently associated with social 
stimuli and with emotionally toned responses." !I 
Thurstone; 9n the other hand, in his definition is 
$ore concerned with a generalized reaction to a stereotype. 
And Allport stresses attitudes as a perception derived 
.Y from an assimilation of experiences. 
Stagner defines an attitude by giving it a psychological 
location. 
"On a psychological scale, attitude occupies a 
location between concept and trait. Concepts 
are generalized patterns evolved through 
experience, but they lack the dynamic quality 
of attitudes ••••• Traits are likewise general-
, ized patterns of perception and response, but 
their reference is primarily to the self (e.g. 
self-confidence, emotional sensitivity) whereas 
attitudes have reference to events outside the 
boundaries of the self." !f 
Distinctions among 1ttitudes.-- Mention has been 
previously made to distinctions among attitudes in a 
l/Anne Anastasi, Psfhological Testing, Macmillan Company, 
New York, 1955, pp. 64-597. 
g/Ross Stagner, op. cit., p.77 • 
.l/Ibid., p. 77. 
i/112!9.·' p. 77. 
14 
general introduction to the definition or them. However, 
it is essential to note that not only may attitudes be 
~ classified as public or private, general or specific, 
religious, social, or political, but that attitudes may 
also vary in intensity as well as in kind. 
"Attitudes also differ with respect to intensitY. 
Two persons ~ay report themselves •strongly in favor' 
or a certain proposal, but one will work, talk, and 
write in support or the idea, whereas the other takes 
no action." Y 
Thus it becomes evident that an evaluation or citizen-
ship political and social attitudes is going to concern 
itself with specific, public attitudes and their intensity. 
Importance in educAtion.-- The development ot desir-
able attitudes as a conco.mmitant outcome or education 
along with the acquisition et factual knowledge, has 
generally been acknowledged by educators. The literature 
or Chapter One seems to substantiate this statement. 
However, in his manual to his test ot "Civic Beliefs", 
Wrightstone reiterates this position and illustrates the 
need tor attitude scales. 
11
.lttitudes both desirable and undesirable are 
learned. They are natural correlatives or the 
acquisition ot taets and information; their importance 
as dJnamic factors which exert a powerful influence 
on behavior can scarcely be overemphasized. It 
follows naturally that accurate and reliable measures 
of the extent to which desirable attitudes are being 
developed are as essential in the evaluation ot 
educational procedures as are measures ot intellect-
ual outcomes." l/ 
2. Measurement of Attitudes 
Attitude scales.-- !he measurement of attitudes has 
been achieved by the construction of attitude scales which 
are designed to score responses to questions pertaining 
to a particular social, political, or religious situation. 
Such scales usually measure a single attitude, and have 
been concentrated largely upon social issues. 
explains attitude scales in this manner. 
y Anastasi 
"Attitude scales, on the other hand, yield 
a score which is based on the individuals responses 
to a series of questions pertaining to the issue 
under investigation ••••• In the construction of 
an attitude scale, moreover, the different questions 
are designed to measure a single attitude, or unidi-
mensional variable, and some objective procedures 
are usually followed in the effort to approximate 
this goal." 
Application ot attitude seal!§.-- Attitude scales 
have been used extensively in social psychology. 
which have been investigated in this research are: 
Problems 
%2J. Wayne Wrightstone, "Scale of Civic Beliefs",_ Manual 
of Directions, World Book Coapany, New York, 193~, p.l. 
g/Anne Anastasi, op. cit., p.5?8. 
16 
" •••• group dif'erences, in attitudes, the 
role of' attitudes in intergroup relations, background 
factors associated with the development of' attitudes, 
the interrelating of' attitudes, trends and temporal 
shifts in attitudes, and the experimental alteration 
of attitudes through interpolated experiences." 11 
Other applications of attitude scales have been those 
dealing with nRussia, Negroes, Communism, birth control, 
conservative vs. untraditional educational practice, labor y 
unions, and satisfaction in one's job." And in education, 
attitude scales have been used in evaluating citizenship 
training. 
Techniques of' measurement.-- Procedures for the 
measurement of' attitudes have been devised by Thurstone 
and Likert, and modified by Remmers. Each procedure 
merits explanation since they form the fundamentals of 
attitude scale development. 
Thurstone technique.-- Thurstone prepared his 
scale in his measurement of attitudes toward the church. 
His first step was to prepare a list of statements pertain-
ing to the subject. The statements ranged from categories 
of' favorable and neutral, to unfavorable. 
31 
From these 
130 statements were selected. Then these statements 
i/Ibid., p.;so. 
£/Lee J. Cronbach, Essentials of Psichological Testing, 
Harper and Brothers Publishers, New York, 1949, p.368. 
3/Anne.Anastasi, op. cit., p.784. 
" 
17 
were sorted by 300 judges into categories A to K, Category 
A represented the extremely favorable attitude, F the neutral 
position, and K the unfavorable position. The intervening 
piles represented the degrees of favorableness or unfavorable-
!/ 
ness. The scale value of the statements was derived from 
the percentage of judges who placed the statements in 
different categories. The 50th percentile was taken as y 
the scale value of the statements. The last step in 
the construction was "to select those statements whose 
scale values were equally spaced along the attitude con-
3/ 
tinuwn. 11 
Likert technique.-- Likert on the other hand does 
not resort to the equal appearing intervals technique, or 
the sorting procedure of the judges, but relies upon the 
internal consistency of the statements. This he achieves 
by administering the test to a large number ot subjects. 
In addition, Likert requires a graded response of five 
categories for each statement. The five categories are: 
!I 
"strongly agree, agree, undecided, disagree, and strongly 
21 disagree." The scoring of the scale is done by numbering 
the responses 5,4,3,2, and 1 for the range of favorables (5) 
Ill•c· cit. yop. cit., p.588. 
Yloc. cit. 2/loc. cit. 
J/loc. cit. 
18 
to unfavorable (1). The total credits represent the total 
11 
score. 
Requirements of an attitude seale.-- It is apparent 
from the discussion of these two methods that an attitude 
seale is a measurement of acceptance ef a belief ranging 
along a continuum from acceptance to rejection. This 
presentation of the eontinuua of beliefs is the basic 
pattern of the seale. In addition there are seven ether 
requirements for an adequate attitude seale. 
1. 
2. 
4. 
5. 
6. 
7. 
l/loc. cit. 
"The first requirement of a measuring 
instrument or scaling device is that it 
shall give results corresponding to an 
underlying physical order. 
A second requirement of an adequate seale is 
that seale values or statements chosen as 
landmarks not be affected by other items 
in the seale. 
A third requirement •••• is that attitudes 
of judges who sort the statements (when 
seale values are determined by the sorting 
procedure) or attitudes of persons taking 
a test (when seale values are placed on 
their responses) not affect markedly, seale 
values of the statements. 
A fourth requirement •••• is that it should 
be quite specific in content. 
A fifth requirement •••• is that it should 
have validity. 
A sixth requirement •••• is that it should 
have reliability. 
The seventh and last requirement •••• is 
that a seale should be a measure of a 
linear continuum. Y 
YLeonard w. Fergusan, "The Requirements or An Adequate 
Attitude Seale", PsYchological Bulletin, (October, 1939), 
Vol.36, pp.665-b7~. 
3. Existing Scales and Studies 
Attitude scales for social and political beliefs 
with which this study is concerned are few in number or 
available literature; consequently it was necessary to 
extend the research into generalized attitude scales. 
These will be considered briefly here. 
Generalized attitude scales.-- The Fourth Mental 
Measurement Yearbook lists the following Generalized 
Attitude Scales for measuring attitudes toward any: 
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"(1) Advertisement, (2) Disciplinary Procedure, (3) Home-
Making, (4) Individual and Group Morale, (5) Play, 
(6) Practice, (7) Proposed Social Action, (8) Races and 
Nationalities, (9) School Subject, (10) Institution, 
11 (11) Teacher, and (12) Vocation." 
Bateman's Scale.-- Richard M. Bateman, working from 
the attitude scales of Remmers devised a scale to measure 
attitudes toward any educational program. Using equal-
appearing intervals technique, and having 120 statements 
rated and sorted by 200 Peru High School students, he 
secured a list of 60 statements for two forms of the y 
test. To illustrate this seale some sample statements are 
l/Oscar Krisen Buros (Editor), The Fourth Mental Measurement 
Yearbook, ttGeneralized Attitude Scalesn, The Gryphon Press, 
Highland Park, New Jersey, 1953, p.46. 
g/Richard M. Bateman, "The Construction and Evaluation of 
A Seale to Measure Attitude Toward Any Educational Program", 
Journal of Educational Resear~g, (March, 1943), Vo1.36, p.503. 
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given here. 
"1. This program was better than any other. 
2. This program was outstanding. 
3. I really enjoy this program. 
4. This program was valuable to me. 
5. This program contributes to better living." !I 
Zeligs• scale.-- Zeligs undertook a survey of the atti-
tudes children held toward other races and nationalities, by 
administering the Zeligs Intergroup Attitudes Test. An 
index of friendliness was obtained by computing the percent-
age or yes answers indicating the child's willingness to 
have members or 39 different races in the relationship 
or cousin, chum, roommate, playmate, neighbor, classmate, 
y . 
and schoolmate. The intensity of feeling was also measured 
by this test. Since this test is a preference test of 
racial prejudice, and not directly related to the purpose 
of this study, the auther believes it is unnecessary to 
give the results of the study in detail. It is sufficient 
to relate that the test results indicated races and nation-
alities that were most liked and least liked by elementary 
children, high school children, and rural and urban children. 
Attitudes of universitl students.-- Knode administered 
a series of eight attitude scales to university men and 
l/loe. cit. 
~ g/Rose Zeligs, "Races and Nationalities Most and Least 
Liked by Children", Journal of Educational Research, (September, 1954), Vol.4B, pp.l-14. . 
J/loc. cit. 
.v 
woaen, consisting of 293 men and 252 women. 
measured attitudes toward: 
1. "Student honors 
2. Imaginary Courses 
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The scales 
3· Principle Strength and Principle Weaknesses 
of Intercollegiate Activities 
4. Admiration for Vocations 
5. Life Objectives 
6. Avenues for American Leadership Following 
the War 
7. Statements Regarding the Constitution 
8. Religious Attitudes. 11 Y 
Scales seven and eight were from Thurstone•s IS! 
Measurement of Social Attitudes. It is with these two 
scales that this study is primarily interested. Knode 
tound in their attitudes toward the Constitution the 
following facts: 
"Both men and wom.en students prove themselTes 
to be conservative. They are well agreed that the 
Constitution is only a human document, but regard 
protection of it as almost a sacred obligation. 
They do not believe it perfect, yet it is a model 
for all other governments to follow. They think 
there may be reasons for changing it, yet we should 
be cautious in suggesting changes." 5:/ 
.v In the religious attitudes he found that "both 
sexes tend to be conservative, but the women students 
appear to be a bit less literalistic in their interpreta-
tions than do the men." 
1/Jay c. Knode, "Attitudes on State University Campuses", 
American Sociological Review, (December, 1943), Vol.8, p.666. 
£/op. cit., p.672. 
3/loc. cit. 
\ 
22 
Tests of civic action and attitudes.-- Two tests of 
negligible importance are reported here merely because they 
are tests of civic attitudes. The Hill-Wilson Civic Action 
Test", is a situations test of twenty items with a multiple -
choice response. The items were selected on the basis of 
social science literature, teacher judgment, pupil trial, 
!I 
and adult experience. No reliability nor validity data 
is given for the test. 
The second is a "Test in Civic Attitudes", by Howard y 
Hill. Like the first no validity nor reliability data 
is given; nor is there any information concerning the 
construction of the test. The material consisted or 
twenty multiple choice items. 
Test of social competence.-- A test for measuring 
social· competence in four areas of health, personal 
economics, family - community relations, and social -
civic relations was prepared at Columbia Teachers College. 
The format of the test presents problem situations followed 
by choices all of which must be answered agree or disagree. 
jJHoward c. Hill, and Howard E. Wilson, ttHill-Wilson Civic 
Action Testt•, Public School Publishing Company, Bloomington, 
Illinois, 1926. · 
YHoward c. Hill, "A Test in Civic Attitudes" 1 Public School Publishing Company, Bloomington, Illinois, 1926. 
J/Paul R. Mort, Ralph B. Spence, V. c. Arnspiger, Laura K. 
Eads, "Tests of the Socially Competent Personn, Manual of 
Directions, Bureau or Publications, Teachers College, 
Columbia University, New York, 1937. 
23 
The total score ot agree answers indicate the social 
competence of the individual. 
Civic belief§.-- Ot the tests located and surveyed, 
.v Wrightstone's "Seale or Civic Beliefs" is the most 
appropriate to the purposes or this study. This scale 
is divided into tour parts measuring: (1) "Racial Attitudes, 
(2) International Attitudes, (3) National Political 
Attitudes, (4) Attitudes Toward National Achievements and y 
Ideals." In format the scale consists or twenty state-
aents to which the individual responds agree or disagree. 
The total score reveals an index or liberal or conservative 
attitudes in the four areas measured. No validity or 
reliability correlations were given, although it was stated 
that the test was validated statistically, by curricula 
31. 
analysis, by a jury or judges, and by editorial opinion. 
l/iayne J. Wrightstone, "Seale of Civic Beliefs" Manual 
ot Directions, World Book Caapany, New York, 193S, p.l. 
Yop. cit., p.2. 
J/loc. cit, 
CHAPTER III 
PROCEDURE 
1. Devising the Seale 
In order to obtain an evaluation or citizenship 
training it was necessary to devise a seale that would 
measure political and social attitudes of a representative 
portion ot secondary school students who had received 
varying amounts ot citizenship training in the social 
studies programs in the schools where they were located. 
§election ot test items.-- Following the requirements 
tor attitude scales that were expressed in Chapter II, 
items were selected that would score a response to a 
particular social or political situation. The continuum 
ot beliefs ranging from complete acceptance to complete 
rejection was obtained by the rating of each of four al-
ternative responses to each given situation from strongly 
agree, agree, and disagree to strongly disagree. Thus with 
twenty-five given situations, one-hundred responses or 
attitudes were measured. 
Qriteria.-- The criteria used in the preparation ot 
~ the items were current textbooks tor civics and problems 
of democracy courses, and the criteria of the ideals and 
-24-
attitudes of the good citizen that the National Council 
ror the Social Studies prepared for the armed forces. 11 
The effort was made to have each situation conform to the 
criteria established by this Council or to the most common 
units of teaching gathered from a survey of the textbooks. 
Test items.-- The choice of the situations form for the 
test items was made in order to most accurately achieve a 
measurement of attitudes commensurate with the definition 
of attitudes as a response to "certain categories of y 
stimuli". The categories in the test items represent 
situations of social and political behavior established on 
the criteria previously mentioned. It was the intention 
of the author to formulate the situations not only to meet 
the selected criteria, but also to represent political and 
social occurrences in daily living. The situations are 
descriptive of such events as: (1) involvement with the law, 
(2) race prejudice, (3) civic service, (4) politics, (5) 
government relations, (6) conservation, and (7) business ethics. 
The alternative responses measure either the attitude the 
student holds toward the situation or the behavior pattern 
which the attitude he holds would elicit in a similar 
l/"Characteristics of the Good Democratic Citizen", Social 
Education, (November, 1950), Vol. 14, pp. 310-313. 
g/Anastasi, op. cit., pp. 504-597. 
situation. 
Responses;-- The continuum of attitudes ranging 
from acceptance to rejection of the stimuli was secured y 
according to the Likert method. Thus to each of the 
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four choices for a given situation the student responded 
either strongly agree, agree, disagree, or strongly disagree. 
The undecided response was eliminated because the items 
represented a given descriptive situation, not a series ot 
generalized statements pertaining to a single category. 
The responses were to elicit either a definite attitude or 
behavior pattern, and the author felt that the offering or 
a neutral category would allow for indecision in situations 
where such a course would represent unrealistic behavior. 
Pilot studY.-- A trial study was conducted with four 
students, two juniors, and two seniors of good and poor 
reading ability each for the purpose of determining: (1) 
the length of time necessary for the administration of the 
test, and (2) any difficulty ih comprehension of the 
directions, and (3) any difficulty in understanding of the 
vocabulary of the test. At the completion of the test each 
student was interviewed individually on these points. The 
length of time was recorded on each pupil's test when he 
completed it. The longest time for completion was thirty-five 
1/loc. cit, 
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minutes, and the shortest time was twenty-five minutes. 
The interview revealed that there was no difficulty with 
the directions, and no vocabulary difficulty. 
the test was administered without revision. 
2. Administration 
Consequently 
The scale was administered to two representative gro~ps 
of eleventh and twelfth grades in Lunenburg High School, 
~unenburg, Massachusetts; and Ashby High School, Ashby, 
Massachusetts. Both communities are residential towns for 
the city of Fitchburg. The test was given in Lunenburg 
by the author in regular class periods, and in Ashby by 
the guidance councilor in an activity period. 
3. Scoring the Test 
Determining the scale values •• - T.o derive a meaningful 
total score for the test, it was n~cessary to award a point 
value of 4,3,2, and 1, to the strongly agree, agree, 
disagree, and strongly disagree answers. Since some of the 
responses represented negative citizenship attitudes and 
behavior, and therefore a disagree or strongly disagree 
answer represented disapproval, scale values. that would not 
penalize the subject tor registering disapproval had to be 
determined. Consequently group one was taken as a measure 
of judgment for the scale values. An item analysis was 
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made to determine the majority who responded strongly agree, 
agree, disagree, or strongly disagree to each response. 
~ The numerical values were then awarded according to the 
number ot answers to each degree ot attitude registered. 
Total score.-- The total possible score that could 
be achieved on this test was 400. 
CHAPTER IV 
RESULTS OF THE STUDY 
1. Analysis or the Data 
The purpose or this study was to obtain an evaluation 
or citizenship attitudes in a representative population or 
eleventh and twelfth grade pupils, with varying amounts or 
citizenship training in the social studies. The results 
and analysis of the attitudes scale, presented in this 
chapter show this relationship of citizenship attitudes to 
citizenship training. 
Showing the results.-- Examination or the data indi-
cated that tables were best suited as the means to show the 
results or the study. Thus the tables presented here deal 
with: (1) the determination of the scale values, (2) the 
central tendencies of the scale for schools I and II, and 
(3) the correlation or the test scores to the amount of 
social studies credits for each pupil tested in schools I 
and II. 
Statistics used.-- The only statistics used in this 
study are the measures of central tendency, the range, 
the mean, the median, and the standard deviation for each 
school and percentages. 
-29-
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Construction of the tables.-- The first table .is the 
item analysis that was made to determine the point value 
~ that was awarded each response for scoring. 
The second table or the measures or central tendency 
was made through the usual statistical procedures for 
securing this data, beginning with the arrangement or the 
frequency distribution, the class intervals, and concluding 
with the algebraic computations. 
The remaining tables show the relationship ·or test 
scores to the amount or social studies subjects taken at 
the respective schools. This data was obtained by estab-
lishing the test scores in rank order, and tabulating the 
number or credits taken in the social studies course 
offerings in each school. 
Actual analYsis.-- After the tables were constructed 
and the data entered, a short analysis was prepared tor 
each table to point out significant findings. 
2. Scoring Data 
The following table is presented to show how the 
point values were determined tor each response in order 
to derive a meaningful score. 
QUest-
ion 
Num-
ber 
1.1 
2 
3 
4 
2.1 
2 
3 
4 
3.1 
2 
3 
4 
4.1 
2 
3 
4 
5'.1 
2 
3 
4 
6.1 
2 
3 
4 
?.1 
2 
3 
4 
Table 1. Item Analysis to Show the Point Values 
Determined for the Scale Responses 
Num- Num- Num- Num-ber ber ber ber 
of Point or Point of Point of 
Res- Value Res- Value Res- Value Res-
pons- pons- pons- pons-
es es es es 
.C.SA.l (A) (D) __{SD) 
29 4 27 3 3 2 l 0 1 1 2 29 3 30 1 1 1 2 26 3 32 1 1 6 2 21 3 32 
2~ 1 13 2 36 4 27 3 31 4 3 2 1 
1 1 6 2 33 4 20 
13 2 29 4 15' 3 3 
2 1 9 2 26 4 23 
29 4 26 3 3 2 2 
2 1 16 4 40 3 8 4 1 7 2 33 4 16 
5' 2 ~ 1 1? 3 35' 5' 1 2 20 3 27 
30 4 22 3 6 2 2 
2 2 1 1 21 3 36 
2 2 1 1 17 3 41 21 3 25' 4 13 3 1 6 2 28 4 21 3 5' 19 3 29 4 11 2 1 
4 3 36 4 2 2 1 
24 3 26 4 9 2 1 
2 2 1 1 28 3 29 2 1 6 2 20 3 32 
1 1 2 2 35' 4 22 
1 1 2 2 32 4 25' 
1 1 2 2 2? 3 30 
38 4 20 3 2 2 0 
(continued on next page) 
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Point 
Value 
l 
4 
4 
4 
3 
l 
3 
1 
3 
1 
2 
3 
4 
4 
1 
4 
4 
1 
1 
1 
1 
1 
4 
4 
3 
3 
4 
1 
32 
Table 1. (continued) 
Num- Num- Num- Num-QUest- ber ber ber ber 
ion or Point or Point or Point or Point 
Num- Res- Value Res- Value Res- Value Res- Value 
ber pons- pons- pons- pons-
es es es es 
<SAl {.A.) CD) CSDJ 
8.1 0 1 8 2 28 4 24 3 
2 1 1 19 3 29 4 11 2 
3 6 1 1() 2 24 4 20 3 
4 4 1 16 3 30 4 10 2 
9.1 6 1 20 3 28 4 7 2 
2 14 2 28 4 15 3 3 1 
3 13 2 26 4 18 3 3 2 
4 19 3 29 4 7 2 5 1 
0.1 6 2 27 4 23 3 4 1 
2 1 1 13 2 32 4 16 3 
3 3 1 33 4 15 3 9 2 
4 11' 2 15 3 25 4 9 1 
1 
1.1 3 1 18 3 27 4 12 2 
2 12 3 45 4 3 2 0 1 
3 1 1 11 2 33 4 15 3 
1 
4 23 3 30 4 4 2 3 1 
2.1 3 1 8 2 3i 4 16 3 2 29 3 33 4 2 3 1 
3 15 3 29 4 12 2 4 1 
4 2 1 6 2 26 3 27 4 
1 
1 3.1 0 1 5 2 36 4 17 3 
2 4 1 29 4 21 3 6 2 
3 5 1 13 2 25 4 17 3 
4 1 1 10 2 26 4 22 3 
4.1 2 1 
2l 
2 33 4 20 3 
2 12 2 4 20 3 2 1 
3 9 2 38 4 10 3 3 1 
4 1 1 2 2 32 4 25 3 
1 
5.1 2 1 1 1 15 3 42 4 
2 3 1 22 3 28 4 6 2 
1 
3 3 2 1 1 27 3 31 4 
4 44 4 11 3 3 2 2 1 
(continued on next page) 
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Table 1. (continued) 
Num- Num- Num- Num-Quest- ber ber ber ber 
ion ot Point of Point of Point ot Point 
Num- Res- Value Res- Value Res- Value Res- Value ber pons- pons- pons- pons-
es es es es 
CSA1 (J.) (D) (SD) 
1 .6.1 4 1 13 3 37 4 6 2 
2 0 1 5 2 30 4 24 3 
3 3 1 8 2 31 4 18 3 4 33 4 25 3 2 2 0 1 
7.1 2 2 1 1 34 4 23 3 2 0 1 2 2 36 4 22 3 
3 0 1 7 2 35 4 18 3 4 1 2 0 1 17 3 42 4 
1 
8.1 0 1 17 3 30 4 12 2 
2 3 2 47 4 9 3 1 1 
3 1 1 16 3 36 4 7 2 4 30 4 29 3 1 2 0 1 
1 
9.1 2 1 4 2 34 4 20 3 2 23 3 ~~ 4 2 1 11 2 3 30 4 3 1 2 1 1 4 3 2 1 1 17 3 39 4 
1 
0.1 3 1 9 2 18 3 30 4 2 10 2 33 4 15 3 2 1 
3 2 1 29 4 26 3 ~ 2 4 7 2 27 4 17 3 1 
2 
2 1.1 12 3 40 4 6 2 1 1 
2 13 3 37 4 8 2 1 1 
3 9 2 28 4 20 3 2 1 4 1 1 14 3 32 4 12 2 
2.1 3 1 7 2 40 4 10 3 2 2 1 lO 3 40 4 8 2 
3 1 1 9 2 24 3 26 4 4 12 3 43 4 3 2 1 1 
2 
2 3.1 16 3 43 4 1 2 0 1 
2 13 3 43 4 3 2 1 1 
3 12 3 45 4 3 2 1 1 4 26 3 29 4 4 2 1 1 
(concluded on next page) 
2 
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Table 1. (concluded) 
Nwn- Num- Num- Num-
ber ber ber ber Quest-
ion of Point or Point of Point of Point 
Num- Res- Value Res- Value Res- Value Res- tralue 
ber pons- pons- pons- pons-
es es es es 
<SAl (.A.) {D) (SD) 
4.1 4 2 23 3 32 4 2 
2 4 2 32 4 24 3 0 
3 4 2 45 4 11 3 0 
4 19 3 34 4 6 2 1 
5.1 29 4 27 3 3 2 0 
2 0 1 3 2 32 4 24 
3 6 2 39 4 11 3 3 
4 21 3 31 4 5 2 2 
AnalYsis of Table 1.-- Analysis of this table revealed 
the following facts concerning the responses: (1) Eighteen 
received no response at all; (2) One-hundred and sixty-one 
items received one to ten responses; (3) Sixty-seven items 
received ten to twenty responses; (4) Eighty-seven items 
received twenty to thirty responses; and (5) Sixty-seven 
items received thirty to forty-five responses. 
This method of scoring was not efficient for rapid 
grading of the scale, but its merit lies in the fact that 
it did provide a means or weighing the scale responses, 
based on the majority attitudes of the sample group. Thus 
the values were not arbitrarily set, and it then became 
possible to compare the scores or another group to this 
normative data. For greater efficiency in scoring, it 
would be possible to rearrange the order of the questions, 
1 
1 
1 
1 
1 
3 
1 
1 
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or to prepare answer keys which could be placed over the 
answer sheet for the totaling of the respective point values. 
3. Measures of Central Tendency 
The following table is presented to show the mean 
and the median scores of the two schools. School I is 
the group from which the normative data, from a sampling 
of sixth pupils was obtained. School II had a represents-
tion of only forty-one eleventh and twelfth grade students. 
This was undesirable for the purpose of ascertaining exact 
comparisons of two nearly equal groups. However, the two 
available schools were similar in respect to type of commun-
ity, and to social studies course offerings. Since this 
criteria was more important to the results of the study, 
the discrepancy in numbers had to be accepted. 
Table 2. Measures of Central Tendency 
ot Schools I and II 
-Schools Mean Median 
(1) (2) (3) 
School I .•••• 334 343 
School II •••• 296 .• 8 322.75 
ApalYs*s of Table 2.-- Since the total possible score 
on the test was 400, both schools revealed high scores. 
~ It beeaae possible to say with some justification that the 
pupils of these two schools met the criteria of good citizens 
upon whi~h the seale was based. Those in School I with a 
scc>re of 343 or better represented the average and better 
~. than average citizen for that community; while those in 
School II with a score ot 322.75 represented the average 
and better than average citizens for that community. The 
difference between the median scores of the two schools 
was too small to make the statement that the School I 
pupils were better citizens that the School II students. 
4. Measures of Variability 
The following table is presented to show the range 
and the standard deviation of the test scores of Schools 
I and II. 
Table 3· Measures of Variability 
of Schools I and II 
Schools Range. Standard 
Deviation (1) {2) (3) 
School I •••• 1~~ 18.8 School II ••• 29.7 
Ap•ltsis ot Table 3.-- The standard deviations are 
very high for both schoels. But this is not inconsistent 
with the fact that in neither school were the groups 
homogeneous. The higher deviation for School II is 
aeeounted for by the smaller nuaber in the group tested. 
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5. Relationship of Test Scores to the 
Number of Social Studies Credits 
The data presented in the tables included in this 
portion of the study show the number of social studies 
credits, and the courses taken by each pupil tested in the 
two schools, in relation to the pupil's score. This 
information is the most pertinent to the results of the 
study, since the purpose was to ascertain an evaluation 
of citizenship training by measuring citizenship attitudes. 
Table 4. Relationship of Test Scores to the Amount of 
Social Studies Credits Taken at School I 
Pupil World United Problems Total 
Number Score Civics Hist- States of Social 
ory Hist- Democracy Studies 
ory Credits 
(1) (2) (3) (4) ( 5') (6) (7) 
1 363 1 1 
2 360 1 1 
3 359 1 1 
4 359 1 1 
5 359 1 1 1 3 
6 3~9 1 1 2 
7 359 1 1 
8 357 1 1 2 
9 357 1 1 2 
10 354 1 1 
11 354 1 1 1 1 4 
12 353 1 1 2 
13 353 1 1 1 
14 353 1 1 1 3 
15 350 1 1 
(continued on next page) 
Table 4. (continued) 
United Total 
Pupil World States Problems Social 
Number Score Civics H1st- H1st- of Studies 
orY orY Democracy Credits 
{1} (2} (3) (4) (5) (6) ( 71 
16 350 1 1 2 
17 350 1 1 2 
18 350 1 1 
19 349 1 1 2 
20 348 1 1 1 2 
21 348 1 1 1 3 
22 347 1 1 1 3 
23 347 1 1 2 
24 346 1 1 2 
25 346 1 1 2 
26 344 1 1 2 
~~ 344 1 1 2 343 1 1 2 
29 343 1 1 2 
30 343 1 1 
31 342 1 1 
32 342 1 2 
33 342 1 1 2 
34 340 1 1 2 
35' 340 1 1 2 
36 340 1 1 2 
~~ 33z 1 1 1 3 336 l 1 2 39 33 1 1 
40 335' 1 1 
41 330 1 1 2 
42 323 1 1 2 
43 322 1 1 1 3 
44 321 1 1 1 3 
45 318 1 1 2 
46 318 1 1 
47 318 1 1 2 
48 317 1 1 1 3 
49 316 1 1 1 3 
5'0 315' 1 1 1 1 4 
(concluded on next page) 
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Table 4. (concluded) 
United Total 
Pupil World States· Problems Social 
Number Score Civics Hist- Hist- of Studies 
orY orY DemocracY Credits (1) (2) (3) (4) { 5) (o) 171 
5'1 315 1 1 1 1 4 
52 310 1 1 
53 309 1 
54 309 1 
55 308 1 1 
56 306 1 1 
57 304 1 1 1 1 
58 295 1 
l6 290 1 1 286 1 1 
Table 5 is presented below·to indicate the percentage 
of the scores above and below the median. 
Table 5. Per Cent of Total Social Studies Credits Above 
and Below the Median Test Score in School I 
Per Cent of Per Cent of 
Median Credits Above Credits Below 
Score the Jfedian the Median (1) (2) 13) 
343 46.6% 53.4% 
AnalYsis of Tables 4 and 2·-- The most evident fact 
revealed here is that the amount of social studies courses 
taken did not influence the citizenship attitudes as indi-
2 
1 
1 
2 
2 
4 
1 
2 
2 
cated by the test scores. (2) Only one of the four pupils 
40 
who had taken four years of social studies was above the 
median. (3) Of the eleven twelfth grade pupils who had 
~ taken Problems of Democracy, five were above the median; 
and six, below. (4) Of those who had taken Civics, twenty-
one were above the median; and twenty-one, below. (5) 
All of the students tested were either taking or had taken 
United States History. 
Table 6. Relationship of Test Scores to the Amount 
of Social Studies Credits Taken at School II 
United Total 
Pupil World States Problems Social 
Number Score Civics Hist- H1st- of Studies 
ory ory Democracy Credits 
(1) (2) (3) (4) ( 5) (6) (7J 
1 359 1 1 1 3 
2 357 1 1 
3 354 1 1 1 3 
4 353 1 4 
5 352 1 1 1 1 
6 352 1 1 2 
7 350 1 1 
8 350 1 1 1 3 
9 350 1 1 2 
10 348 1 1 1 3 
' 
11 347 1 1 2 
12 345 1 1 2 
13 341 1 1 2 
14 340 1 1 1 3 
1; 340 1 1 1 3 
16 340 1 1 
17 338 1 1 2 
18 338 1 1 
19 334 1 1 1 3 
20 330 1 1 2 
(concluded on next page) 
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Table 6. (concluded) 
United Total 
Pupil World States Problems Social 
Number Score Civics Hist- Hist- or Studies 
ory_ orY DemocracY Credits (1) (2) CU (4) ( 5) (6) (7) 
21 330 1 1 
22 328 1 1 2 
23 325' 1 1 
24 325' 1 1 1 3 
25' 323 1 1 1 1 4 
26 321 1 1 1 1 4 
27 319 1 1 1 3 28 318 1 1 
29 315' 1 1 1 1 4 
30 313 1 1 
31 311 1 1 
32 310 1 1 1 3 
33 310 1 1 2 
34 307 1 1 1 3 
35' 302 1 1 1 3 
36 295' 1 1 1 3 
~~ 291 1 1 275' 1 1 1 3 
39 271 1 1 2 
40 25'4 1 1 2 
41 211 1 1 2 
Table 7 is presented below to indicate the percentage 
or the scores above and below the median. 
Table 7. Per Cent or Total Social Studies Credits Above 
and Below the Median Test Score in School II 
Per Cent ot Per Cent or 
Median Credits Above Credits Below 
Score the· Median the Median (1) (2) (3} 
322.75' 5'3.4 46.6 
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AnalYsis of Tables 6 and 7.-- (1) School II reveals a 
positive correlation of citizenship attitudes to the amount 
ot social studies credits. (2) Of the twelfth grade pupils 
taking Problems of Democracy, ten were above the median, 
and five were below. (3) Only three students had taken 
four years of social studies. Of these two were above 
the median, and one was below. (4) Of those who had taken 
Civics fourteen were above the median, and nine were below. 
(5) All or the students tested either were taking or had 
taken United States History. 
CHAPTER V 
CONCLUSIONS 
1. Summary 
The context of this study is an evaluation of citizen-
ship attitudes, as measured in a representative portion 
of secondary school students in the eleventh and twelfth 
grades. To achieve this evaluation of citizenship 
attitudes, an attitudes scale was devised by the author, 
based on criteria or the good citizen as was determined 
from a survey or the literature. The scale was then 
administered to sixty pupils of Lunenburg High School, and 
forty-one pupils or Ashby High School. The two communities 
were suburban communities of the same manufacturing town, 
and were similar in size and curricula. 
To determine the effect of citizenship training upon 
citizenship attitudes, the scale scores were compared to 
the amount of social studies credits the individual student 
had taken in his respective school. 
2. General Conclusions or the Test Results 
Within the scope ot this study, the following con-
clusions can be drawn from the results or the attitudes 
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seale: 
1. The seale scores in both School I and School II 
indicate that the pupils displayed average and better than 
average citizenship attitudes according to the criteria 
on which the test was based. 
2. The amount of social studies credits taken by the 
individuals had negative effects upon the citizenship 
attitudes in School I. The positive effects in School II 
were almost negligible. Consequently no positive state-
ment can be made concerning the effects of citizenship 
training upon citizenship attitudes. 
3. The results of this study were inconclusive 
primarily because of the lack of validity of the seale, 
and because the two groups that were tested were neither 
large enough, nor of equal size to obtain significant 
comparable evidence. 
3. General Conclusions of the Scale 
The responsibility for the inclusive data from this 
study lies in the construction of the scale; for as the 
results indicate, the seale had negligible validity and 
reliability, and the method of scoring proved to be not 
only awkward, but also contributed to the lack of validity. 
ValiditY.-- The validity of this attitudes seale was 
improved through the construction of the scale items. 
Desirable citizenship characteristics and behavior were 
ascertained from a survey of the literature, and the scale 
situations and items for response were prepared on this 
criteria. Thus the characteristics of the "good democratic 
citizen" recommended by the National Council for the social 
ll Studies and the topics stressed in the textbooks became 
the basis for the items. No external measures of validity, 
by comparing the seale in question with another scale was 
obtained, since the author could not locate a recent one of 
similar purpose or construction. 
ReliabilitY.-· No coefficient of reliability of this 
scale was ascertained, although reliability as well as 
validity, were recommended by Fergusan as one of the seven y . 
essential qualities of an ~ttitudes scale. There were 
several reasons for this omission that were not realized 
until the seale had been administered to the available groups. 
1. The split-half method was not used because the 
arrangement of the response items of the seale made this 
method impractical. 
2. The test retest method could not be used because 
being an attitudes scale, the student responding on a .second 
administration would be inclined to reply to the behavior 
or attitude he thought would be representative of good 
fl\ Y"Characterlstics of the Good Democratic Citizen", 
Social Education,. (November, 195'0), Vol.14, pp.310-313. 
g/Leonard w. Fergusan, "The Requirements of An Adequate 
Attitudes Scale"1 PsYchological Bulletin, (October, 1939) Vo1.36, pp.665'-613. 
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citizenship attitudes, rather than to record his first 
beliefs. This method would have been possible if there 
had been enough time allotted between the two administrations 
of the scale, but it was not administered until the last 
quarter of the spring marking term. 
2. The use of two forms of the scale would have been 
the most practical method to use. It was not employed, 
however, because the seale already consisted or one-hundred 
items measuring twenty-five categories of citizenship 
behavior. It was feared that the construction of one-
hundred more items measuring the same criteria, would have 
endangered the validity of the test. 
Format.-- The format of the scale is satisfactory to 
the extent that it meets scale criteria which have been 
ll 
established by Fergusan. 
1. A continuum of beliefs to be measured was provided 
in the one-hundred responses. 
2. It was possible to obtain results corresponding 
to a physical order in the form of social studies credits. 
3. Scale values were ascertained from the attitudes 
of persons taking the test, rather than by a sorting 
procedure. The only manner by which the attitudes of 
these persons could effect the scale values was in the order 
l/Leonard w. Fergusan, op. cit., pp.665-673 
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of the scoring on the answer sheet, not in the scale values 
of the items. 
4. Implications for Social Studies 
Because the results of this study were so inconclusive 
the only implications that can be drawn from it are those 
that originated and justified its undertaking. Desirable 
citizenship attitudes are a major goal of social studies 
teaching, and every effort should be made to determine if 
these goals are being reached. MUch material has been 
written concerning the qualities and characteristics of 
the good citizen, as was evidenced in Chapter I of this 
study, but the need still remains for the measuring and 
evaluation of these qualities. 
APPENDIX 
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DIRECTIONS: Read each of the statements carefully. Then 
proceed to rate each respons~ on your answer sheet by 
~arking in the space provided for the attitude you chose: 
Strongly Agree (SA), Agree (A), Disagree (DA), Strongly 
Disagree (SD) 
Example: 
1. Marking on the walls and desks in the school: 
1. Is poor citizenship behavior. 
2. Is good citizenship behavior. 
3. Shows lack of respect for property. 
4. Is commonly done, so there is nothing wrong with it. 
Answer Sheet: 
SA A D SD 
1. 
1. ( ) ( ) ( ) ( ) 
2. ( ) ( ) ( ) ( ) 
3. ( ) ( ) ( ) ( ) 
4. ( ) ( ) ( ) ( ) 
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1. A citizens committee has been formed in your community 
to study ways of eliminating or improving a blighted 
deteriorating area. You feel: 
1. You should do all you can to help this committee. 
2. This is a nice ideal, but not at .. a:J_l. practical since 
it is impossible to do anything with "those people". 
3. It is better to ignore this situation than to give 
it so much publicity. 
4. You can ignore the work of this committee, since it 
does not affect you. 
2. You have been asked to run for the school committee 
vacancy in your community in the next election. 
1. You refuse because you don't like politics. 
2. You accept because you believe it is your civic duty 
and you are interested in your schools. 
3. You refuse because your children don't go to the 
public schools. 
4. You refuse because you believe you are not qualified 
for the job. 
3. In a local election currently being waged, a newspaper 
has printed information which you know to be false about 
one of the candidates. Rate these alternative actions. 
1. It is best to say nothing. 
2. The newspaper should be corrected on this. 
3· The error can be corrected by telling friends about it. 
4. The candidate can defend himself without any help. 
4. After the construction or a new hospital, it is found that 
the contracto~ profited by using cheap materials. Many 
repairs have to be made at additional expenses to the city. 
1. This was smart business on the part of the contractor• 
2. This was legitimate business on the part or the con-
tractor. 
3. This contractor was unfair to city taxpayers. 
4. SUch an incident is not uncommon in city politics, and 
should be ignored. 
5. While driving your car you are involved in a minor proper-
ty damage accident to another parked car. The owner is 
not in sight: 
1. Since he is not around and the damage is only slight, 
you should drive on before anyone sees you. 
2. You should wait for the owner to return. 
3. You should leave him a note telling him to call you at 
your home. 
4. You should take his license number and report the 
accident to the police anyway. 
50 
6. A negro family has tried to buy a house in the area in 
which you live, but have been refused the sale of the 
house, not directly but by setting the price way beyond 
the value of the house, or their ability to pay. You 
feel that: 
1. Such action is an example of race prejudice. 
2. You would not do this. 
3. You would do this because it is not illegal. 
4. You would take this same course of action because you 
are afraid your neighbors would not approve of negro 
residents. 
7. A citizen is going to be away during the elections, but 
he does not bother to vote an absentee ballot. You 
believe: 
1. That you would do the same thing. 
2. One vote is not going to make much difference. 
3. That you voted in the last election so why bother now. 
4. You would make the effort to vote. 
8. In planning your leisure time activities you feel that 
the following activities should be omitted. 
1. Volunteer work for a committee for a service organization. 
2. Same type of craft or literary work. 
3. Participation in some individual or team sport. 
4. Observation of athletic contests. 
9. During a war freedom of speech and of the press were re-
stricted for security purposes. You believe that: 
1. This policy can never be condoned in a democratic 
society. 
2. Only through the free exchange of ideas can truth be 
found. 
3. In a time of crises public opinion can not be relied 
upon. 
4. In a time of crises individuals must surrender some of 
their freedoms and trust their leaders. 
10. Assume that an individual was once unwittingly a member of 
a subversive organization. He later left it to become an 
upstanding citizen, and is now accused of having been a 
subversive. His reputation has been injured, and his job 
has been threatened. 
1. Such an accusation is a violation or political freedom. 
2. Such an accusation is a just and necessary action. 
3. SUch an accusation is an example of license of the 
privilege of freedom of speech. · 
4. If democracy is to be preserved all subversives must 
be exposed regardless of the procedures used. 
51 
11. An individual builds a garage for his construction business 
in his yard in a residential district where it is supposed 
to be prohibited by the zoning laws. His neighbors register 
a complaint with the board because the lives of children 
are threatened by the movement of equipment through there 
during the day. 
1. The builder believes that the zoning laws restrict his 
freedom of opportunity. 
2. The neighbors contend that he is threatening the 
general welfare of the community. 
3. The builder is right in his behalf. 
4. The neighbors are right in their belief. 
12. Laws prohibiting monopolies, price fixing, and regulation 
or wages and hours: 
1. Restrict economic freedom. 
2. Consider the general welfare of the country. 
3. Encourage economic freedom of choice for the consumer. 
4. Regulate our economy and endanger the true principals 
of democracy. 
13. You read in a newspaper of a congressman who has been 
involved in graft fram a goVernment contract. 
1. This confirms your opinion that politicians are crooked. 
2. You think this one is an exceptional case. 
3. You neither approve nor disapprove because such action 
is no worse than a businessman cheating on his income 
tu. · 
4. You feel that corruption can not be avoided in our 
government and the responsibility is not yours. 
14. Pressure groups operate in our gover~ent in order to 
secure legislation favorable to their own interests. 
1. You feel that pressure groups should operate without 
restrictions. 
2. Pressure groups do not consider the general welfare 
or the country. 
3. Pressure groups can be controlled by an enlarged vote 
by the public. 
4. Pressure groups should be ignored. 
15. A commission has been organized in your state to investi-
gate the conservation of its resources: water, forests, 
minerals, and land._ 
1. You feel that such work is unnecessary and a waste of 
tax money. 
2. Their recommendations will restrict the expansion of 
some industries. 
3. Conservation efforts are of little concern to individ-
ual citizens, only certain groups. 
4. Conservation efforts are of major concern to all 
citizens. 
Boston Un1vereit1 
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16. You have an associate who is well informed on foreign 
affairs, and discusses foreign policy often. 
1. You feel that he stresses foreign affairs too much. 
17. 
18. 
19. 
• 
2. Knowledge of other countries and governments is not 
much value to the average citizen. 
3. The United States and its eiti.zens should think more 
or their own problems and less of the world's. 
4. You should be better informed on world affairs. 
The chief objective of the United Nations is to work for 
world peace. You believe that: 
1. The United States should contribute less to the support 
of the United Nations. 
2. The United States should pay less heed to the United 
Nations. 
3. The United Nations has failed to stop the aggression 
of Soviet Russia, and has therefore failed in its 
purposes. 
4. The United Nations should be abandoned because it has 
failed. · 
If you were seeking information on a current issue under 
debate in Congress, you wGuld: 
1. Rely on your local daily newspaper for adequate 
coverage. 
2. Turn to a newspaper with national circulation for 
additional information, and editorial coverage. 
3. Rely on radio commentators. 
4. Read articles in journals to find both sides or the 
issue. 
When you consider the importance of personal health, you 
reel that: . 
1. Poor health can not be avoided. 
2. Good physical health must be consciously maintained. 
3. The maintenance of good health is necessary for job 
· efficiency and for those for whom the individual may 
be responsible. 
4. An individual holds no responsibility for his health 
condition • 
20. While paying your taxes each year you feel that: 
1. It is not wrong to cheat a little on your deductions. 
2. You receive full benefit from your taxes. 
3. You pay them simply beca~e the law requires it. 
4. Heavy taxation is harmtul to our capitalistic system. 
21. Do you believe that your study or history, civics and 
problems or democracy 
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1. Has helped you to understand the meaning of citizenship. 
2. Has brought you an appreciation of the values of 
democracy. 
3. Has made you a better citizen. 
4. Has taught you about democracy but has not improved 
your practice or citizenship. 
22. Do you believe that your citizenship obligations: 
1. Are overemphasized in the social studies. 
2. Are political not social obligations. 
3. Are values which you should uphold, but not necessarily 
practice. 
4. Are a part of all your behavior. 
23. Where do you think citizenship training should take place? 
1. In the schools. 
2. In the home. 
3. In the community. 
4. In all of these places together. 
24. Where do you think you learn citizenship values and 
behavior best? 
1. Through your readings in school textbooks. 
2. Through your class activities related to your readings. 
3· Through your school activities. 
4. Through your social activities outside the school. 
25. Do you feel that citizenship training: 
1. Is essential in a democratic country. 
2. Is just another of the frills added to the curriculum. 
3. Can be learned outside the school. 
4. Is a part of all education, not just the social 
studies. 
1. SA A D SD 
2. 
3· 
4. 
'· 
6. 
7. 
8. 
1. ( ) ( ) ( ) ( ) 
2. ( ) ( ) ( ) ( ) 
3. ( ) ( ) ( ) ( ) 
4. ( ) ( ) ( ) ( ) 
1. ( ) ( ) ( ) ( ) 
2. ( ) ( ) ( ) ( ) 
3. ( ) ( ) ( ) ( ) 
4. ( ) ( ) ( ) ( ) 
1. ( ) ( ) ( ) ( ) 
2. ( ) ( ) ( ) ( ) 
3· ( ) ( ) ( ) ( ) 
4. ( ) ( ) ( ) ( ) 
1. ( ) ( ) ( ) ( ) 
2. ( ) ( ) ( ) ( ) 
3. ( ) ( ) ( ) ( } 
4. ( ) ( ) ( ) ( ) 
1. ( ) ( ) ( ) ( ) 
2. ( ) ( } ( ) ( ) 
3. ( ) ( ) ( ) ( ) 
4. ( ) ( ) ( ) ( ) 
1. ( ) ( ) ( ) ( ) 
2. ( ) ( ) ( ) ( ) 
3. ( ) ( ) ( } ( ) 
4. ( ) ( ) ( ) ( ) 
1. ( ) ( ) ( ) ( ) 
2. ( ) ( ) ( ) ( ) 
3. ( ) ( ) ( ) ( ) 
4. ( ) ( ) ( ) ( ) 
1. ( ) ( ) ( ) ( ) 
2. ( ) ( ) ( ) ( ) 
3. ( ) ( ) ( ) ( ) 
4. ( ) ( ) ( ) ( ) 
ANSWER SHEET 
9. SA A D SD 
10. 
11. 
12. 
13. 
14. 
15. 
16. 
1. ( ) ( ) ( ) ( ) 
2. ( ) ( ) ( ) ( ) 
3. ( ) ( ) ( ) ( ) 
4. ( ) ( ) ( ) ( ) 
1. ( ) ( ) ( ) ( ) 
2. ( ) ( ) ( ) ( ) 
3. ( ) ( ) ( ) ( ) 
4. ( ) ( ) ( ) ( ) 
1. ( ) ( ) ( ) ( ) 
2. ( ) ( ) ( ) ( ) 
3. ( ) ( ) ( ) ( ) 
4. ( ) ( ) ( ) ( ) 
1. ( ) ( ) ( ) ( ) 
2. ( ) ( ) ( } ( ) 
3. ( ) ( ) ( } ( ) 
4. ( ) ( ) ( ) ( ) 
1. ( ) ( ) ( ) ( ) 
2. ( ) ( ) ( ) ( ) 
3· ( ) ( ) ( ) ( ) 
4. ( } ( ) ( ) ( ) 
1. ( ) ( ) ( ) ( ) 
2. ( ) ( ) ( ) ( ) 
3. ( ) ( ) ( ) ( ) 
4. ( ) ( ) ( ) ( ) 
1. ( ) ( ) ( ) ( ) 
2. ( ) ( ) ( ) ( ) 
3. ( ) ( ) ( ) ( ) 
4. ( ) ( ) ( ) ( ) 
1. ( ) ( ) ( ) ( ) 
2. ( ) ( ) ( ) ( ) 
3· ( ) ( ) ( ) ( ) 
4. ( ) ( ) ( ) ( ) 
17. SA A D SD 
18. 
19. 
20. 
21. 
22. 
23. 
24. 
1. ( ) ( ) ( ) ( ) 
2 • ( \) ( ) ( ) ( ) 
3· ( ) ( ) ( ) ( ) 
4. ( ) ( ) ( ) ( ) 
1. ( ) ( ) ( ) ( ) 
2. ( ) ( ) ( ) ( ) 
3. ( ) ( ) ( ) ( ) 
4. ( ) ( ) ( ) ( ) 
1. ( ) ( ) ( ) ( ) 
2. ( ) ( ) ( ) ( ) 
3· ( ) ( ) ( ) ( ) 
4. ( ) ( ) ( ) ( ) 
1. ( ) ( ) ( ) ( ) 
2. ( ) ( ) ( ) ( ) 
3· ( ) ( ) ( ) ( ) 
4. ( ) ( ) ( ) ( ) 
1. ( ) ( ) ( ) ( ) 
2. ( ) ( ) ( ) ( ) 
3· ( ) ( ) ( ) ( ) 
4. ( ) ( ) ( ) ( ) 
1. ( ) . ( ) ( ) ( ) 
2. ( ) ( ) ( ) ( ) 
3· ( ) ( ) ( ) ( ) 
4. ( ) ( ) ( ) ( ) 
1. ( ) ( ) ( ) ( ) 
2. ( ) ( ) ( ) ( ) 
3· ( ) ( ) ( ) ( ) 
4. ( ) ( ) ( ) ( ) 
1. ( ) ( ) ( ) ( ) 
2. ( ) ( ) ( ) ( ) 
3. ( ) ( ) ( ) ( ) 
4. ( ) ( ) ( ) ( ) 
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25. SA A D SD 
1. ( ) ( ) ( ) ( ) 
2. ( ) ( ) ( ) ( ) 
3. ( ) ( ) ( ) ( ) 
4. ( ) ( ) ( ) ( ) 
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